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SAF TASK FORCE ON FORESTRY EDUCATION ACCREDITATION

A Report to the Council of the Society of American Foresters

May, 2000

SECTION I:  INTRODUCTION, BACKGROUND, AND RECOMMENDATIONS

Professional accreditation has been a critically important function of the Society of American Foresters (SAF) since it was initiated in 1935.  Over the years, accreditation processes and standards have been reviewed and revised several times to assure that professional foresters continue to meet contemporary needs.

As part of this continuous quality improvement process, the Council of the Society of American Foresters established the SAF Task Force on Forestry Education Accreditation (FEA) in October, 1998.  The charter for the Task Force listed two objectives: (1) to involve forestry educators and employers in a dialogue to address how the Society of American Foresters can assist U.S. professional forestry education by preparing graduates for entry-level forestry employment, and (2) to recommend to SAF Council appropriate actions to maintain effective professional forestry accreditation.

According to the charter, the final report of the Task Force to the Council should include, 

as a minimum:

· a summary of minimum, entry-level forestry occupational competencies and curriculum topics,

· a statement assessing the adequacy/relevance of SAF accreditation standards as an effective educational review process,

· if appropriate, proposed revisions to SAF accreditation standards to achieve Task Force objective #1 (listed above), and

· anticipated benefits to forestry in America resulting from implementation of FEA Task Force recommendations.

The Task Force consisted of eleven members appointed by the president of the Society.  They represented a wide spectrum of experiences and professional affiliations. Three other professionals were asked to serve on the Task Force as ex officio members because of the positions they held when the Task Force was created. One was the recent past chairperson of the SAF Committee on Accreditation, one was the National Education Chairperson of the National 

Association of Professional Forestry Schools and Colleges, and one was the SAF Director of Science and Education.  All members of the Task Force are members of the Society of American Foresters. The names and affiliations of the Task Force members are shown in Appendix A.

          The first meeting of the Task Force was on November 21-22, 1998 at SAF headquarters in Bethesda, Maryland.  It met five other times in conducting its business. The following report, representing a consensus view of all members of the Task Force, was forged over the course of these meetings, supplemented with constant electronic message exchanges. The Task Force also solicited peer review comments from selected representatives of forestry school heads, state foresters, consulting foresters, and industry representatives.  These review comments were most helpful to the Task Force. 

Current Environment for Professional Forestry Accreditation

In many ways, professional accreditation defines a profession. By specifying the standards to which academic programs must adhere, the accreditation process shapes the knowledge base of the profession as embodied by its members. Because of the enormous changes that are currently influencing and shaping both forestry and the educational institutions that produce professional foresters, a review of forestry education is timely.

The forces shaping forestry and forestry education are powerful, profound, and irreversible (Tombaugh, 1998). Forestry and natural resource management is unquestionably becoming more complex.  Society is demanding much more of foresters, as are employers.  It is important to assess whether or not the current accreditation standards are resulting in professionals who are equipped to deal with this increasing complexity.  

Forestry employment opportunities are becoming increasingly diverse.  At one time, the USDA-Forest Service was, by far, the largest employer of foresters.  The needs of the federal government for professional foresters provided an important focus for accrediting activities and standards.  There is no longer a single dominant employer of foresters, and each of the current employing groups have different needs for different skill mixes. 

Employer expectations of the accreditation process vary. The purpose of professional forestry accreditation is to ensure that programs offering degrees in forestry provide the curricula and quality of instruction that are consistent with the expectations of the profession and the public at large.  Some employers want more.  They seek assurance that the individual graduate is a qualified professional. This requires a credentialling process other than accreditation, a matter that will be discussed in this report.

The membership of SAF is now more diverse and has more diverse ideas about accreditation and its appropriate outcomes.  Obtaining agreement on needed core competencies is becoming increasingly difficult in a pluralistic professional organization.
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Universities themselves are under a variety of stresses that affect their view of accreditation and their ability to be responsive to accreditation processes and standards.  Many 

of the changes occurring in the nation’s forestry schools and colleges are responses to forces outside of forestry and the profession.  In many states, legislative bodies have imposed 

credit- hour caps, thereby limiting the flexibility in forestry curricula.  Partly for this reason, some prominent forestry professionals have questioned whether the baccalaureate degree can truly be considered adequate to produce an entry-level forester.  In many states, community colleges are increasingly becoming the institution of choice for a student’s first year or two.  

This further limits the amount of time that accredited forestry programs have to work with students and to inculcate professional values.

Rapidly evolving and powerful computer-based educational technologies are beginning to have a significant effect on the ways in which educational services are delivered. Virtual laboratories and even virtual universities are appearing on the education horizon.  Internet-based courses and curricula are today's reality.  Concepts about appropriate faculty/student ratios, classroom space, laboratory and field work, and other matters need to be reconsidered in light of these new technologies.

Finally, societal expectations of forestry and those people who call themselves foresters are changing.  Foresters and their actions are under intensifying scrutiny by the public.  A critical issue is the degree to which perceptions of the ways in which the general public values the various outputs of forests should shape professional accreditation.

For all these reasons, it is timely and essential that professional forestry accreditation be thoroughly reviewed.  The Task Force hopes that the following recommendations will benefit the profession of forestry and that they will help assure that the Society of American Foresters is positioned to encourage high standards of professionalism in all facets of contemporary forestry.

Summary of Findings and Recommendations  

Recommendation #1—Professional forestry education accreditation must continue to be a critically important function of the Society of American Foresters. 

Recommendation #2—The Task Force endorses a model for accreditation that consists of a core set of competencies that would apply to all accredited forestry programs.  This is contrasted to a model in which a core PLUS specialized areas of forestry would be accredited, with each specialized area having its own accreditation standards.

 Recommendation #3—The appropriate unit for accreditation is the academic program leading to a professional forestry degree.  Program is defined as the curriculum put forth by the institution for accreditation AND the institutional resources needed 

to support that specific program.  SAF does not accredit universities, colleges, or departments.  It accredits academic programs within these institutional structures.  

One or more programs may be accredited within a single department, school, or college.  Similarly, a department, school, or college may contain both accredited and non-accredited academic programs.
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Recommendation #4—It is recommended that programs leading to a professional forestry degree be clearly delineated and defined in order to be eligible for forestry accreditation.  Institutions may seek accreditation for programs that lead to baccalaureate, masters, or perhaps even doctoral degrees.  All programs, irrespective of the degree which is awarded, will be required to conform to all accreditation standards of the Society in order to obtain or retain professional forestry accreditation.

Recommendation #5—Both the Society of American Foresters and universities must be clear in specifying which programs are, and are not, accredited when communicating with students, employers, and the public.  This ”truth-in-advertising” principle is becoming increasingly important as forestry schools and departments develop programs related to general natural resource or environmental curricula in which the core competencies for professional foresters may not be offered.

Recommendation #6—The Task Force recommends that Accreditation Standards specified in the 1994 Accreditation Handbook be replaced with a new set of standards.  

By so doing, it fulfills its charge from Council to develop “a summary of minimum, 

entry-level forestry occupational competencies and curriculum topics” and to propose revisions to SAF accreditation standards if appropriate.  It is recommended that the proposed standards, which define core competencies for entry-level foresters, be widely disseminated by Council for comment by various stakeholder groups and, based on such input, be adopted by the Society of American Foresters.
Recommendation #7—It is recommended that curricular standards be stated in terms of desired competencies rather than simply as courses or topics.  Each institution must demonstrate that it instills the core competencies that define a professional forester through a combination of: (1) listing courses, subjects, and topics, and (2) providing results of educational outcomes assessments.  The former traditional approach demonstrates that instruction is provided in the core competencies.  The latter provides ex ante evidence that students from the program have actually acquired the core competencies. To help with this change, the Task Force recommends that the Society of American Foresters work with selected universities or contractors to prepare a handbook on educational outcomes assessment.         

Recommendation #8—It is recommended that the accreditation standards be strengthened by requiring that each standard be met, rather than indicating that some standards should be met as was the case with previous standards.

Recommendation #9—Accreditation standards and processes must be uniform for all forestry programs in the United States.  It is not recommended that accreditation standards be modified to suit regional needs or conditions.
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Recommendation #10—It is clear that current staffing levels and organization of the SAF Office of the Director of Science and Education are not adequate to permit the full adoption of the recommendations of this Task Force. The Task Force strongly recommends that the staff and the Council of the Society of American Foresters assess the current resources allocated to the education, accreditation, and certification functions; assess the resource implications (both revenue opportunities and costs) of the Task Force recommendations; and allocate those resources needed to assure an exemplary accreditation and certification program.



Recommendation #11—As a necessary complement to both the proposed changes in the accreditation standards and the expanding scope of forestry, the Task Force recommends that SAF broaden its current efforts in professional forestry certification.  Consideration should be given to developing certification standards and programs for specialized areas of expertise such as urban forestry, forest recreation, forest engineering, agro-forestry, watershed management, timber management, and others that reflect the breadth of forestry as a profession and which are relevant to the professional activities and needs of the membership.

The remainder of this report elaborates on the findings and recommendations of the Task Force.

SECTION II:  BENEFITS OF PROFESSIONAL FORESTRY ACCREDITATION

Members of the Task Force examined the benefits of accreditation as they apply to the principal stakeholders or constituents, including members of the profession, academic institutions, employers, students and parents, other professionals, and the general public. The Task Force concludes that, while accreditation has not fully met the expectations of all relevant stakeholders, it continues to provide tangible benefits to each of these stakeholder groups. With the changes proposed in this report, it could play an even more important role in shaping the profession to be able to respond to stakeholder expectations and future challenges.

The purpose of professional forestry accreditation is to ensure that persons entering the field of forestry have had the opportunity to acquire the core competencies that define the forestry profession, and that colleges and universities offering a professional degree in forestry have the necessary faculty expertise, research facilities, and resources to provide a quality professional forestry education.

For members of the profession, accreditation offers increased assurance that the minimum level of competency expected of foresters is provided in their academic preparation. The existence of accredited programs in forestry schools and colleges nationwide also provides

the structure for developing and updating the body of knowledge that characterizes the 

profession. Further, having an accrediting process that defines the core competencies of the profession helps SAF represent its members to the public and to policy makers at all levels of government as a profession that is continuously evolving to meet societal needs.
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           It needs to be pointed out that the current accreditation process may not fully meet the expectations of working professionals for several reasons, including the fact that it is common in many forestry schools to offer both accredited and non-SAF accredited degree programs. Because of this situation, employers who seek to hire graduates of SAF accredited programs have a responsibility to determine which graduates have completed the core curriculum needed for full professional preparation, and to fully understand the differences between the accredited and non-accredited degree programs. It is also the responsibility of the university and the Society of American Foresters to clearly identify which programs are accredited and which are not.

For academic institutions, an accredited program provides assurance of basic professional preparation for its graduates. Accreditation also helps the institution to be able to differentiate forestry from related but different disciplines, such as botany and environmental studies, thereby aiding the recruitment of high quality students to the forestry profession. The SAF accreditation process helps strengthen the content of accredited programs and it discourages proliferation of “weak” or incomplete forestry programs.  It focuses professional education at fewer, stronger institutions/schools.  Assuming the rules are clear and all institutions of higher learning follow the rules, accreditation should promote “truth in advertising” among institutions. 

The SAF accreditation process provides a periodic professional assessment of curriculum content from outside the institution, which can also help define resources needed for forestry education within a larger, multi-disciplined university system. Lastly, alumni from accredited programs may be more likely to maintain a high degree of pride in, and provide support for, the institution that provided their professional education.

For employers, an accredited program provides greater assurance of a minimum level of professional preparation at the entry level.  Through service on the Committee on Accreditation or task forces such as this one, the SAF accreditation process provides employers with a means to influence the content of professional forestry programs, thereby increasing the likelihood that new graduates are able to find employment in their chosen field. Employers who hire graduates of accredited programs are able to gain public recognition for employing professionally qualified foresters to manage the forests for which their organizations are responsible; offer professional forestry services to forest landowners; and meet certification or licensing requirements in states that have such requirements. Partly for this reason, graduation from an accredited program is required for membership in the Association of Consulting Foresters. The benefit of accreditation for some employers may not be as clear as it once was, however, because there are now substantial numbers of graduates of non-accredited forestry or natural resources programs who are able to meet the entry-level requirements for federal civil service employment in the 

USDA-Forest Service and other organizations.

For students, parents, and families, accreditation should provide increased assurance that graduates will be able to secure professional forestry employment, thereby building confidence that their investment in higher education will be worthwhile. An accredited program enables students to develop their professional identity during their critical collegiate years. For undergraduate students who are unsure about their career choice, having a well-defined, accredited, undergraduate forestry program can assist them in choosing other fields if 
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they are not seriously interested in the course content required for professional forestry preparation. However, the fact that graduates of non-SAF accredited programs are able to find entry-level employment in forestry or other natural resource agencies may make it less certain that the time and effort required to complete an accredited program will be worthwhile.

For other constituents, including forest landowners, other professionals, and the general public, an accredited program provides a minimum level of professional competence among practitioners, thereby limiting the ability of unqualified individuals or groups to misrepresent forestry in practice. In practice however, this benefit has not been fully realized, except in the few states that have licensing laws that prevent unqualified persons from offering forestry services to private landowners. An accredited program does provide a foundation to enable forestry professionals to meet certification and licensing standards in states which require such credentials in order that forestry services may be offered to the public. 

Because of the several benefits of professional forestry education for members of the profession, academic institutions, employers, forestry students and their parents or families, other professionals, and the general public, the Task Force offers the following recommendation: 

Recommendation #1—Professional forestry education accreditation must continue to be a critically important function of the Society of American Foresters. 

SECTION III:  ALTERNATIVE ACCREDITATION MODELS

The Society of American Foresters defines forestry as: "The profession embracing the science, art, and practice of creating, managing, using, and conserving forests and associated resources for human benefit and in a sustainable manner to meet desired goals, needs, and values. Note that the broad field of forestry consists of those biological, quantitative, managerial, and social sciences that are applied to forest management and conservation including such specialized fields as agro-forestry, urban forestry, industrial forestry, non-industrial forestry, and wilderness and recreation forestry.” (Helms, 1998). 

To assure that professionals in various fields like forestry have the skills and experiences to practice the profession, society has developed a variety of techniques to assess the credentials of these professionals.  Each of these assessment techniques can be viewed as a part of a "credentialling hierarchy.”

The most basic form of professional credentialling is the accreditation process.  Unlike the other credentialling mechanisms, accreditation deals only with academic programs, not the 

competency of individual graduates of accredited programs.  This is often a source of confusion in that some employers believe that accreditation should guarantee some minimum level of competence of each graduate of an accredited program.  In fact, accreditation only ensures that the program provides an agreed-upon core set of competencies that, together, define the field of forestry and that it has the necessary faculty expertise, facilities, and resources to provide a quality professional education.
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The second step of the credentialling hierarchy is certification. Certification is often administered by a professional society and it is meant to assess and confirm the professional competency of an individual member of the profession.  The Society of American Foresters began to move in a significant new way in the credentialling process when, in 1994, it developed the Certified Forester program.  To date, this is a voluntary program that does not require the taking of an examination.       

The next most advanced rung of the credentialling hierarchy is registration.  Registration is conducted by individual states.  In most cases, it is a voluntary act.  Some states have formally created forester registration programs through legislation.  Registration requirements are highly variable among these states.

At the top of the credentialling hierarchy is mandatory licensing.  Mandatory licensing usually requires passing an examination and maintaining appropriate skills through formalized continuing education.  A minimum level of experience may also be a prerequisite for licensing.  Like registration, forestry licensing is administered by individual states.  Requirements are highly variable among the states.  Only a few states currently require licensing.

           The Task Force examined accreditation, its primary task, in the context of the entire credentialing hierarchy.  It recognizes the benefits of accreditation as are identified in the previous section.  But it also recognizes two areas in which the Society has not been adequately served through accreditation as it has been practiced.  One is the issue of credentialling 

post-baccalaureate academic programs. This has long been a concern of the Society.  Graduate programs are usually individually tailored to meet the scholarly needs of the graduate student.  Thus, there are practically as many graduate programs as there are graduate students.  In many of the specialized areas of science that relate to forestry, graduate students are admitted to a department of forestry with little or no forestry background. How do we know that people earning master’s degrees or doctorates in forestry possess the core competencies expected of professional foresters?  Does it matter?  If so, to whom does it matter?  This is an issue that needs attention if the accreditation process is to maintain its credibility and integrity.

A second issue that needs attention is the matter of credentialling areas of specialization within forestry at the baccalaureate level.  Increasingly, people who refer to themselves as foresters work in a variety of “non-traditional” fields.  Some of them may do so with a general

forestry degree while others may obtain explicit training in an area of specialization or even a degree.  Examples include urban forestry, forest engineering, agroforestry, wildland recreation, timber management, watershed management, and forest wildlife management.  It is the view of the Task Force that these professionals need to find a welcoming home in the Society of 

American Foresters and that steps need to be taken to legitimize these areas of specialization as full, contributing members.  At present, the role of professional forestry accreditation in credentialling these areas of specialization is not clear.

Because of these issues, the initial deliberations of the Task Force centered on the credentialling issue and, more specifically, on the appropriate model for accreditation.  Two different models were evaluated. In the first model, the Society of American Foresters would be
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 required to develop core competencies in forestry as well as in the specialized areas.  The SAF Working Groups might be charged to specify core competencies in specialized areas.  Following this model, accreditation teams would be composed of foresters and persons who represent the specialized areas of the program seeking accreditation or reaccreditation.  The resulting accreditation would then be of the forestry core plus the specialized area or areas.  This would mean that the Society of American Foresters would explicitly accredit programs in urban forestry, forest engineering, agroforestry, wildland recreation, timber management, watershed management, forest wildlife management, or other specialized areas.

The other model would accredit the basic forestry program and would identify competency in the specialized areas through other credentialling means.  In this model, all programs subject to SAF accreditation would need to expose students to a minimum set of core forestry competencies.  These core competencies would need to be offered by every U.S. educational institution seeking SAF forestry education accreditation or reaccreditation.  Accrediting teams would not review the course offerings in the specialized areas for content.  They would focus on the core forestry competencies in the accreditation process. The adequacy of the course offerings in the specialized areas would be assessed through the specialized certification process. The specialized areas would not be evaluated during the accreditation process.

As will be noted later, the Task Force firmly believes that the Society of American Foresters should be playing an aggressive role in guiding the specialized areas of forestry and, most importantly, in creating a welcoming environment for professionals with these specialized skills.   To serve the general profession while reaching out to specialized areas of forestry, the Task Force recommends that the Society of American Foresters develop a series of certification processes for specialized areas. A program of certification would also provide employers who wish to be assured that candidates for jobs requiring master’s degrees or doctorates have the core competencies of a professional forester with a mechanism to secure such assurance. For some positions, employers could well require that all applicants be certified in the appropriate area.

The model that has been adopted by the Task Force, then, consists of an accreditation process based on core forestry education competencies that must be met by all programs offering a professional forestry degree, coupled with a series of certification procedures for specialized areas of forestry. More will be said about certification in Section VII.

Recommendation #2 –The Task Force endorses a model for accreditation that consists of a core set of competencies that would apply to all accredited forestry programs.  This is contrasted to a model in which a core PLUS specialized areas of forestry would be accredited, with each specialized area having its own accreditation standards. 

SECTION IV:  THE APPROPRIATE ACADEMIC UNIT FOR ACCREDITATION    

Prior to about 1985, the Society of American Foresters accredited an academic “Unit”, which often was consonant with a college or academic department.  The definition of what it is that is being accredited has become increasingly unclear as colleges and departments of forestry 
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have created options, minors, or separate curricula dealing with such topics as natural resource

management, environmental science, urban forestry, recreation, and many others.  It is important for employers, students, their parents, and the public to know explicitly what is being accredited.

The 1994 Accreditation Handbook begins by stating that it “… contains the Standards, Procedures, and Guidelines for accrediting educational programs in professional forestry …” [emphasis added].  In Part I, it goes on to say that “…SAF is responsible for accrediting educational programs in the United States that lead to the first professional degree (bachelor’s degree or higher) in forestry” [emphasis added].  Later, in discussing the eight accreditation standards, it states that the Standards “describe the essential elements of a professional forestry education program …”  It also states that the “…term unit, as used herein, is the college, school, department, or division of an institution of higher education that offers a first professional forestry degree.”

Both the “Professional Member” category to join SAF and the SAF Certified Forester education requirements state that the individual seeking to be a professional forester or to become a Certified Forester must have an “earned professional degree from an SAF-accredited or SAF-candidate curriculum, or a substantially equivalent degree from a non-SAF accredited curriculum”.

The intermingling of “programs”, “units”, curriculum”, and “degree” in SAF documents leads to confusion regarding exactly what SAF is or should be accrediting.  Additional confusion about the “unit” that is accredited is created by vocabulary used within universities.  Universities are usually structured as Colleges and Departments, but there are also Schools, Programs, and Divisions at some universities.  In college catalogs, programs lead to degrees when a particular curriculum is completed. In most cases, a curriculum is a list of courses that must be completed to receive a degree.  Sometimes curricula have majors and minors. Others may have options or emphases.  The latter categories have proliferated in response to student and employer demands and funding opportunities.

To clarify this confused situation, the Task Force offers the following recommendation:

Recommendation #3—The appropriate unit for accreditation is the academic program leading to a professional forestry degree.  Program is defined as the curriculum put forth by the institution for accreditation AND the institutional resources needed to support that specific program.  SAF does not accredit universities, colleges, or departments.  It accredits academic programs within these institutional structures.  One or more programs may be accredited within a single department, school, or college. Similarly, a department, school, or college may contain both accredited and non-accredited academic programs.

             A related issue is the academic degree that should be the focus of accredited programs.  The historic practice of the Society has been to accredit programs in the United States “that lead to a first professional degree (Bachelor’s or higher) in forestry.” The has lead to considerable confusion in the accrediting process.  Is the degree of interest the first professional degree offered by the institution, or is it the first professional degree taken by the student?  Is the baccalaureate degree the “first professional degree” or can master’s degrees be accredited? 
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           In reviewing this issue, the Task Force concluded that it really does not matter which degree is considered by the institution to be the first professional degree.  Only three issues should be of concern to SAF and the profession:  (1) are the programs being put forth for accreditation clearly defined and identifiable, (2) irrespective of the degree being offered, do the programs fully comply with all the accreditation standards adopted by the Society, and (3) are accredited programs clearly distinguished from non-accredited programs in literature produced by universities and the Society of American Foresters?

Recommendation #4—It is recommended that programs leading to a professional forestry degree be clearly delineated and defined in order to be eligible for forestry accreditation.  Institutions may seek accreditation for programs that lead to baccalaureate, masters, or perhaps even doctoral degrees.  All programs, irrespective of the degree which is awarded, will be required to conform to all accreditation standards of the Society in order to obtain or retain professional forestry accreditation.

The proliferation of programs within schools and departments of forestry puts a particular burden on both the universities and on the Society of American Foresters to clearly specify which programs are accredited.  This is a truth-in-advertising issue that must be rigorously enforced if professional accreditation is to maintain any credibility with employers and the public.  Forestry school administrators must work with their university-wide information offices to assure that only accredited programs are so designated in catalogs and promotional materials.  Similarly, SAF must assure that all literature it publishes accurately identifies accredited, and only accredited, programs.

It is the belief of the Task Force that this matter is sufficiently important to warrant the following recommendation:

Recommendation #5—Both the Society of American Foresters and universities must be clear in specifying which programs are, and are not, accredited when communicating with students, employers, and the public.  This "truth-in-advertising"principle is becoming increasingly important as forestry schools and departments develop programs related to general natural resource or environmental curricula in which the core competencies for professional foresters may not be offered.

SECTION V:  RECOMMENDED ACCREDITATION STANDARDS

Most of the energy of the Task Force was spent in reviewing the Accreditation Standards that are specified in the 1994 Society of American Foresters Accreditation Handbook.  These standards, in effect, define the core competencies required of entry-level foresters, so it is not surprising that they received so much time and effort.

The members of the Task Force collectively represented the constituents having the greatest interest in, and concern for, professional forestry education.  For this reason, the recommended revised standards represent a balance of viewpoints that is probably typical of the 
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membership at large.  Nevertheless, the Task Force viewed its responsibility as one of providing 

a set of recommendations to Council.  Consequently, it did not feel that its should preempt Council by issuing a draft report to the membership at large to seek widespread feedback.  On a selective basis, some members of the Task Force were asked to seek the viewpoints of the community of professionals to which they were most closely associated.  Comments were solicited, for example, from a few members of industry, consulting foresters, public forestry agencies, and forestry school administrators.  Because of the central importance to the profession of the core competencies embodied in the recommended accreditation standards, it is recommended that the Council obtain widespread comments on the Task Force report prior to adopting the recommendations. 

Recommendation #6—The Task Force recommends that Accreditation Standards specified in the 1994 Accreditation Handbook be replaced with a new set of standards.  By so doing, it fulfills its charge from Council to develop “a summary of minimum, entry-level forestry occupational competencies and curriculum topics” and to propose revisions to SAF accreditation standards if appropriate.  It is recommended that the proposed standards, which define core competencies for entry-level foresters, be widely disseminated by Council for comment by various stakeholder groups and, based on such input, be adopted by the Society of American Foresters.
Equally important to the proposed revised standards are two other, related, recommendations.  Recommendation # 7 deals with the need to assure that forestry educational programs are conceptualized as learning communities to instill core competencies deemed important to both the professional society and society at large. This is consistent with the
 contemporary view of higher education which recognizes that a college is no longer to be viewed as a place to provide instruction but, rather, as a place that facilitates learning.

This is an important paradigm shift. Under the older perception of the academy, accrediting bodies could simply examine courses or topics as a measure of how well a program was adhering to the required professional standards. Programs needed to offer courses in dendrology, silviculture, forest economics, and others and, if they did so, it was assumed that the graduates would have acquired the knowledge base required of a professional forester.  Courses, however, are inputs to the educational process.  The real issue is not how many courses a person has had, but how effective the program has been in instilling core competencies—how well the standards have been met.  This puts a burden on the program being accredited or reaccredited to 

present meaningful evidence that student performance demonstrates that the standards (core competencies) are being met or exceeded.

Requiring formalized assessments of the outcomes of the educational process is not unique to forestry or the Society of American Foresters.  Most regional organizations that are chartered to accredit universities are now requiring outcome assessments. 
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Recommendation #7—It is recommended that curricular standards be stated in terms of desired competencies rather than simply as courses or topics. Each institution must demonstrate that it instills the core competencies that define a professional forester

through a combination of: (1) listing courses, subjects, and topics, and (2) providing results of educational outcomes assessments. The former traditional approach demonstrates that instruction is provided in the core competencies. The latter provides ex ante evidence that students from the program have actually acquired the core competencies. To help with this change, the Task Force recommends that the Society of American Foresters work with selected universities or contractors to prepare a handbook on educational outcomes assessment.

Recommendation #8—It is recommended that the accreditation standards be strengthened by requiring that each standard be met, rather than indicating that some standards should be met as was the case with previous standards.

In addition, the Task Force is concerned about the issue of regional schisms within the profession.  To help assure that the Society of American Foresters is truly nurturing a national profession, it offers the following recommendation:  

Recommendation #9—Accreditation standards and processes must be uniform for all forestry programs in the United States.  It is not recommended that accreditation standards be modified to suit regional needs or conditions.

Based on these recommendations, the Task Force proposes that the following accreditation standards be adopted.  If adopted, these standards should replace the language related to accreditation standards currently presented in the Society of American Foresters Accreditation Handbook as revised in 1994. 

Proposed Standard I—Forestry Program Mission, Goals, and Objectives

         Accreditation is based on an assessment of the total educational program, the institution’s environment for stimulating intellectual and professional growth, and support for the program. Accreditation ensures that the environment, facilities, faculty, and infrastructure for the forestry program are sufficient and appropriate to meet the forestry program's stated mission, goals, and objectives.


The forestry program must be clearly defined and publicly state its mission, goals, and objectives. The program must provide the rationale and purpose for its existence and show how the goals and objectives of its current program meet the mission statement.


Dynamic forestry programs change with time. Periodic review, self-evaluation and revision of the program’s mission, goals, and objectives are expected and must be documented. The program must also provide specific evaluation and measures of performance based on the integration of mission, goals, and objectives with the SAF Standards of Accreditation.
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Accredited forestry programs statements of mission, goals, and objectives must:

1.   be consistent with the SAF Standards for Accreditation presented in the Accreditation

                  Handbook.

2.   reflect the distinction of forestry as an interdisciplinary profession.



3. respond to the needs of the constituencies that the program seeks to serve.

4. reflect sensitivity to the role of professional foresters in meeting diverse and changing 

      social, cultural, economic, and environmental needs and values.

5. maintain the professionalism and ethical behavior necessary to manage and use forest resources for the benefit of society.

Proposed Standard II—Curriculum

Subject matter described below may be incorporated differently by different programs.  What may be a separate course in one program may be part of a more comprehensive course in another.  Forestry education is built upon the fundamentals of written and oral communication; mathematics; biological, social, and physical sciences; and the humanities.  These general education subject areas are usually incorporated in, but are not limited to, instruction delivered by arts and science units at the university.  To the degree they are not, they must be provided in the forestry curriculum.

The professional education areas of study must provide in-depth coverage of forest ecology and biology; measurement; management; and policy and administration.  The forestry curriculum must be presented in a manner that fosters analytical and critical reasoning skills, including systematic problem solving and decision-making.  Awareness of historical and current issues and policies affecting resource management and conservation must be established.

The forestry curriculum must provide a variety of educational experiences including lectures, discussion, simulations, computer applications, and individual and group projects in laboratories and field experiences.  The purpose of these experiences is to enable students to apply scientific methodologies necessary to attain an array of desired forest conditions and benefits.  

I. General Education:

A.  Communications: Programs must demonstrate how oral and written communication 

      skills are reinforced throughout the entire curriculum.

1. Oral: Competencies must be demonstrated in:

a. ability in preparing, organizing, and delivering effective oral presentations. 
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             2.   Written: Competencies must be demonstrated in:

a. proficiency in English composition, technical/business writing, and 

writing for non-professional audiences,

                        b.   ability to read with comprehension a variety of documents,  and critically               

         evaluate opposing viewpoints.

         B.  Science and Mathematics: Biological and physical sciences and mathematics must be

               included.

1.    Biological sciences: Competencies must be demonstrated as:

a. An understanding of the components, patterns, and processes of biological and ecological systems across spatial and temporal scales, 

b. an understanding of molecular biology, cells, organisms, populations, species, communities and ecosystems.

2.     Physical sciences: Competencies must be demonstrated as an understanding of 

       physical and chemical properties, measurements, structure, and states of matter.

3.     Mathematics: Competencies must be demonstrated as the ability to understand and 

       use the basic approaches and applications of algebra, trigonometry, and statistics

       for analysis and problem solving.

         C.   Social Sciences and Humanities:  Competencies must be demonstrated as:

                
   a.  an understanding of, and ability to deal with, moral and ethical questions and 

                             use critical reasoning skills,

                
   b.  an understanding of human behavior and social and economic structures, 


         processes, and institutions of importance across a broad range of societies, 

                        c.  an understanding of various dimensions of the human experience.

   D.  Computer literacy: Competencies must be demonstrated as an ability to use computers 

         and other contemporary electronic technologies in professional life.

II. Professional Education

             The forestry program must demonstrate depth, breadth, and balance among the four major subject matter categories shown below.  In each category, adequate instruction in basic principles, typical applications, and current practices must be provided. Each forestry program 

must offer adequate field instruction and practice to ensure that graduates have the opportunity to be competent to practice forestry as professionals in the forests—rural or urban—or in research laboratories.
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A.  Ecology and Biology:

Competencies must be demonstrated in:

1. understanding of  taxonomy and ability to identify forest and other tree species, their distribution, and associated vegetation and wildlife,

2. understanding of  soil properties and processes, hydrology, water quality, and watershed management, 

3. understanding of ecological concepts and principles including the structure and function of ecosystems, plant and animal communities, competition, diversity, population dynamics, succession, disturbance, and nutrient cycling,

4. ability to make ecosystem, forest, and stand assessments, 

5. understanding of tree physiology and the effects of climate, fire, pollutants, moisture, nutrients, genetics, insects and diseases on tree and forest health and productivity,

6. ability to make silvicultural prescriptions and understand their consequences, including methods of establishing and influencing the composition, growth and quality of forests. 

B.  Measurements of Forest Resources:

 Competencies must be demonstrated in:

             1.  ability to identify and measure land areas and conduct spatial analysis,

             2.  ability to design and implement a comprehensive forest inventory that meets specific

                 objectives using appropriate sampling methods and units of measurement, 

             3.  ability to analyze inventory data and project future forest conditions.


C.   Management of Forest Resources:

  Competencies must be demonstrated in:

              1.   ability to analyze the economic, environmental, and social consequences of 

                    resource management strategies and decisions,

              2.   ability to develop a management plan with specific multiple objectives and 

                    constraints, 
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              3.   an understanding of harvesting methods, wood properties, forest products

  manufacturing processes, utilization, markets, and valuation,

              4.   understanding the role of direct human use of forests and the importance of 

                    non-wood forest uses and influences,
              5.   understanding the administration, ownership, and organization of forest


 management enterprises. 

         D.   Forest Resource Policy and Administration:

    Competencies must be demonstrated in:

                1.  an understanding of forest policy and the processes by which it is developed,

    2.  an understanding of how federal, state, and local laws and regulations govern the

         practice of forestry, 

                3.  an understanding of professional ethics,  including the SAF Code of Ethics, and

                     recognition of the ethical responsibility to adhere to those ethical standards in

                     forestry decision making on behalf of clients and the public,

   4.  an ability to understand the integration of technical, financial, human resources,

        and legal aspects of public and private enterprises.

Proposed Standard III—Organization and Administration of the Forestry Program
Administrator


The program must be administered by a person carrying the equivalent title and authority of administrators of comparable units in the institution. 

Student Recruitment, Admissions and Transfers


There must be a clear, published procedure for evaluating and accepting students and for transferring credit to fulfill the professional educational requirements in the forestry curriculum. Transfer courses and advance placement courses must equal or exceed the content and standards of the accepting institution’s courses.

Teaching


The administration must demonstrate that high priority is given to quality instruction through faculty appointments, evaluation, and recognition of performance.
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Administrative Support


The forestry program must have adequate staff resources with competencies needed to support students, faculty, and administration.

Program Planning and Outcomes Assessment


Institutional policies and processes for both short- and long-term planning of academic programs must detail how periodic reviews and updates are conducted. The interests of students, and external constituents must be represented in the assessment of educational outcomes. These assessments must indicate whether academic and professional goals have been met, and if so, the elements contributing to program success.

Distance Learning

          The Society of American Foresters recognizes the legitimacy of distance learning, such as that conveyed through off-campus classroom programs, external degree programs, branch campuses, correspondence courses, and various program using electronically-based instruction offered geographically distant from the site of the program.  A program must formulate clear and explicit goals for its distance learning component and demonstrate that they are consistent with the program's stated objectives.  Further, the program must demonstrate that it achieves these goals and that its distance learning programs are effective and comply with all other SAF accreditation standards.
Proposed Standard IV—Faculty

         The faculty must provide high quality instruction, must be empowered to keep the curriculum current and in concert with the program’s educational goals and objectives, and provide effective guidance for students. The program must demonstrate that it follows its institution’s policies and guidelines in the recruitment and retention of faculty that reflect cultural, ethnic, and gender diversity.


The program must show that a minimum of eight full-time equivalent (FTE) faculty members who participate in the educational program for which accreditation is sought have their primary academic responsibilities in the forestry program and report to the responsible academic head. 

Academic and Professional Competency


Collectively, the faculty must have a diversity of backgrounds as evidenced by varied professional experiences and education relevant to forestry from a variety of academic institutions. Close and continuing communication with the forestry profession and use of individuals from outside the forestry program can provide additional expertise and breadth of experience.
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Teaching Skills


Faculty competence in teaching must be demonstrated by expertise in their assigned areas of instruction; enthusiasm, ability, and effectiveness in instructing; an aptitude for working closely with students; and an ability to stimulate independent thinking and provide intellectual leadership. Faculty must be involved in continuous professional development and scholarly activities appropriate to their disciplines. 
Proposed Standard V—Students

          An important index of a program’s commitment to its students is a well-planned effort, 

in line with the program’s goals and objectives, to provide a broad range of academic and extracurricular programs extending from recruitment activities to job placement programs. 

Recruitment and Retention


Following institutional policies and guidelines, the program must demonstrate that it seeks to recruit and retain motivated and academically qualified students who reflect cultural, ethnic, and gender diversity.

Advising 


The program must demonstrate its commitment to quality student advising.  Advisors must be readily available to students enrolled in the program for counsel regarding the student’s academic, professional, and career opportunities.

Proposed Standard VI—Parent Institution Support
            The self-evaluation must assess the degree to which the parent institution provides resources needed to support the program being considered for accreditation. Opportunities must be provided for faculty development and continuing education.
Physical Resources and Facilities


The parent institution, in collaboration with the unit housing the program, must provide a physical environment that is safe, healthful, and conducive to learning.

Forestry Program Support


The parent institution must provide adequate funding and other institutional support to allow the program to attract and retain highly qualified faculty, staff, and administrators. Adequate resources must also be provided for computers, spatial information technologies, specialized laboratories, field instruction, and other elements critical to the learning environment for professional foresters.
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Supporting Programs


The parent institution must provide strong, well-staffed student support programs as well as high quality supporting academic programs. Courses and support programs must be readily accessible for forestry students. Adequate library facilities, holdings, electronic access to information, and services must be provided.

SECTION VI:  PROCESS ISSUES RELATED TO ACCREDITATION 

The Task Force, through its deliberations, developed a keen appreciation of the central role that the Society of American Foresters could and should play in the credentialing process of professional foresters and related specialized areas.  The mission of the Society is to "advance the science, education, technology and practice of forestry; to enhance the competency of its members, to establish professional excellence; and to use the knowledge, skills, and conservation ethic of the profession to ensure the continued health and use of forest ecosystems and the present and future availability of forest resources to benefit society."  Maintaining and constantly improving an effective credentialing process is one of the most important ways to serve this mission. 

But simply revising the existing accreditation standards is not enough.  Several procedural and organizational issues need to be addressed if the recommendations in this report are to have their full impact on the profession. The Task Force strongly recommends that they be addressed by the Society so that our credentialling processes can be all that the members want them to be.

The case is made below that the current staffing levels and organization of the Office of the Director of Science and Education is not adequate to handle recommended changes in accreditation processes as well as the proposals related to certification.  As noted below, the Task Force strongly recommends that Society of American Foresters seek ways to provide resources to the education functions in proportion to the needs of this critical area.

Accreditation Review Cycle 

 A troubling procedural issue to many administrators of the nation's schools and colleges of forestry is the accreditation review cycle.  Currently, all programs undergo review at least every five years.  A comprehensive on-site accreditation review is mandated every ten years.

Interim status reports must be submitted at least every five years or more frequently if requested by the Committee on Accreditation.  Finally, all programs are requested to submit significant change reports at the time that major changes are made in the programs. 

The primary concern of the forestry school administrators has been with the Interim Status Report.  It is seen to be excessively burdensome, the format required by the Committee on Accreditation is not clear, and the criteria used to judge the reports at times appear to be
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 inconsistent.  The Guidelines for the SAF Accreditation Interim Status Report were revised in 

1997 and, by streamlining the process, these revisions represent an improvement.  Nevertheless, many forestry school administrators continue to express concern over this component of the accreditation process and the way it is interpreted by the Committee on Accreditation.   

The Task Force supports the continuation of the current accreditation review cycle, with comprehensive on-site visits of all accredited programs every ten years (or sooner if dictated by major changes or issues) and an interim report for continued accreditation at the five-year 

mid-point of the cycle.  The Self-Evaluation format for on-site visits and the review procedure will need to be altered in accordance with the recommended change to include outcome-based assessments of educational competencies.  The Interim Status Review Report format may also need to be modified.  The Task Force suggests that, whenever the Committee on Accreditation considers an Interim Status Report, the program head be extended an optional invitation to appear before the Committee. This would provide an opportunity for the program head to describe changes in the program since the last review, identify innovations and new directions, and answer questions from the Committee.  Such a process may permit additional streamlining of the Interim Status Report, and it would enhance the level of dialogue between the Committee on Accreditation and the program heads.

Maintaining Consistency

The SAF Committee on Accreditation, whose volunteer members serve on a rotating basis, inevitably find that maintaining consistency among the various cases considered in any one year and from year to year is a formidable task. Consistency throughout the accreditation review process is important to maintain the integrity of accreditation and the confidence of program leaders and faculty.  Consistency issues arise in: (1) the interpretation of the standards 

by both visiting teams and Committee on Accreditation members, (2) the relative emphasis placed on individual standards, (3) the reporting of basic information by the programs, and 

(4) the actions or judgements of the Committee on Accreditation.

The Task Force believes that several steps must be taken if the important issue of consistency is to be adequately addressed.  It is fully recognized that full adoption of these suggestions will require additional resources.  Failure to adopt them, on the other hand, will result in a credentialing program that will not meet the expectations of the members.

           Activities that are currently not being done by the Office of the Director of Science and Education but that are essential to the accreditation process are:

· Training programs for visiting team members for on-site accreditation visits.  The Society of American Foresters should periodically ask the members to indicate their interest in serving as on-site visitors.  These people would then become part of an identified pool of site visitors.  Formal training programs for on-site visitors should be made available to all members of this pool, and should be required of all site visit chairs. Members of the Committee on Accreditation should have participated in at least one on-site visit.
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· Attendance of the Director of Science and Education or other professional staff member on all on-site visiting team accreditation visits.  There are typically three to six such visits each year. The presence of the Director or other member of the professional staff would significantly increase the degree of consistency across programs and would emphasize the importance to university administrators and the faculty that the Society of American Foresters places on accreditation. 

· Informational meetings for member and candidate programs.  All programs being considered for accreditation or reaccreditation should have the same information and the same set of expectations.  Training could include workshops at the National Convention, video training tapes, or web-based electronically delivered programs.

· Development and maintenance of an electronic data base to be able to provide accurate information to the Committee on Accreditation, to help the Committee and the programs track progress in complying with the new Standards, and to improve consistency of Committee actions.  As mentioned earlier, the recommendation of the Task Force is that all standards must be met by a program for it to be accredited. It will take some programs time to comply with all standards.  An electronic data base to track progress will be mandatory if the recommended standards and processes are to be implemented.

· Development and maintenance of an accreditation web site.

· Development of handbooks for member programs on topics in support of accreditation.  Examples are:

      a.  techniques for outcomes assessments (perhaps done in conjunction with a university or

           consultant),

      b.  recruiting and retaining minority students and faculty,

      c.  common problems and misconceptions in the accreditation process.

· Develop a policies and procedures manual for Committee on Accreditation members. 

3.   Assuring continuing dialogue about accreditation and certification with membership

One of the objectives of the Task Force was to "involve forestry educators and employers in a dialogue to address how the Society of American Foresters can assist U.S. professional 

forestry education by preparing graduates for entry-level forestry employment."  The Task Force

believes that this dialogue should be continuous and that it should involve all members.  Here, again, the Office of the Director of Science and Education can and should have an important role.  In our view, that Office should:

· Report to the membership each year at the National Convention on the "state of forestry education, accreditation, and certification,” just as reports are given on other important functions such as the House of Society Delegates or the Forest Science and Technology Board.  This would go a long way toward maintaining a continuing dialogue on educational issues.
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· Periodically visit state societies and chapters to present education/accreditation/certification issues and to hear from the grass-roots membership.

· Facilitate national educational symposia in cooperation with the National Association of Professional Forestry Schools and Colleges and other organizations central to the educational process.

Recommendation #10—It is clear that current staffing levels and organization of the SAF Office of the Director of Science and Education are not adequate to permit the full adoption of the recommendations of this Task Force. The Task Force strongly recommends that the staff and the Council of the Society of American Foresters assess the current resources allocated to the education, accreditation, and certification functions; assess the resource implications (both revenue opportunities and costs) of the Task Force recommendations; and allocate those resources needed to assure an exemplary accreditation and certification program.  

SECTION VII:  CERTIFYING SPECIALIZED AREAS OF FORESTRY:  AN EXPANDING LEADERSHIP ROLE FOR THE SOCIETY OF AMERICAN FORESTERS



The charter for the SAF Task Force on Forestry Education Accreditation calls for, among other objectives, "a statement assessing the adequacy/relevance of SAF accreditation as an effective educational review process."  Up to this point all the discussions and recommendations have dealt with accrediting programs offering a professional degree in forestry because this was the primary assignment.  The report would not be complete, however, without discussing the potential of other forms of credentialing for the Society of American Foresters, particularly certification of specialized areas of forestry. 



This issue raises the question of the leadership role that SAF aspires to play as the professional society for forestry in the United States and with the credentialling of individual forestry professionals. What is the appropriate role for SAF in determining individual qualifications and providing professional credentials to individual practicing professionals, and in recognizing the maturing of the forestry profession that has taken place over the past century?  



Certification may be an approach to deal with two different issues that have historically not been adequately dealt with in the SAF accreditation process.  First is the issue of graduate programs.  As was discussed earlier, it is common for academic programs at the master’s degree or doctoral level to be individually tailored to meet the needs of the graduate student.  Requiring that all graduate students be exposed to a common set of core competencies in forestry is probably neither possible nor desirable. Nevertheless, some employers want to know if graduate students coming out of a department of forestry that offers one or more accredited professional degrees do, indeed, possess the core competencies required to be considered a professional forester.
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The other issue is the appropriate way for the Society of American Foresters to accommodate, welcome, and shape the professional backgrounds of those people who wish to pursue either academic programs or careers in one of the several specialty areas within forestry.  The model accepted by the Task Force requires that all programs offering a professional degree in forestry or any of its areas of specialization be accredited by the Society of American Foresters using the accreditation standards presented in this report.  This section of the report will make the case that the specialty areas can best be credentialled through a certification program that would assess individual competency.

Background tc "Background "


The Task Force believes that changes in forestry education accreditation must be considered within the larger context of the "credentialing hierarchy" (see Section III).   Educational program accreditation is the first of four rungs in a hierarchy of credentialing that steps up to credentialing of individuals through the SAF-operated Certified Forester program, as well as through state government operated programs for individual forester registration (usually voluntary) and licensing (usually mandatory).



SAF recently began its Certified Forester program to recognize the individual qualifications of a professional forester, and to provide these professionals with a way of differentiating themselves from others claiming to be foresters in states with no professional licensing requirements for foresters.  Regular membership in SAF requires only that an individual have earned a degree in forestry through an SAF-accredited program.  Although graduation from a program that addresses all the key subject areas deemed necessary to practice forestry implies at least some level of competency on the part of the individual, accreditation ultimately is intended to assess the quality only of the educational program, not of the individual graduates themselves.



The voluntary SAF Certified Forester program is intended to recognize individual foresters for their individual competency in the key subject areas of professional forestry, and for having met additional requirements for continuing professional education. The SAF Certified Forester credential is of particular importance to consulting foresters, who are often individual entrepreneurs or in small firms.  The Certified Forester credential also provides additional 

assurance to clients or other employers that the forester has not simply been exposed to the necessary subject areas while at the university, but has actually proven that he or she can apply this knowledge with a high level of skill and competency.



This need to assure clients, employers, and the general public that forestry practitioners are professionally competent is largely the basis for state governments’ development of programs for registration or licensing of professional foresters.  Only about fifteen states in the country currently have programs for professional forester registration or licensing.  However, the number is growing, and several states that have never had such programs are currently considering them.  As timber harvesting increasingly shifts to private forestlands, this trend can be expected to continue.
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The requirements of these programs vary widely from state to state.  In some states, there is a rigorous initial licensing examination and minimum requirements for continuing education in order to maintain one’s license.  In other states, there is no examination, and registration as a forester does not even require proof of graduation from an accredited forestry education program.



As in other professions, SAF members have an interest in ensuring that individuals representing themselves as practicing professionals do not reflect poorly on the profession as a whole through either incompetence or through unethical practices.  More than almost any other profession, forestry is practiced in the public eye.  Practices that are perceived as abusive, or as unnecessarily damaging to other resource values such as water quality or wildlife habitat, bring calls for prescriptive laws and regulation that increasingly limit the application of professional knowledge and experienced judgement.  Private forest land owners who feel that their woodlands have been abused during timber harvesting, or who feel that they were dealt with unfairly, are less likely to continue managing their forest or call upon the services of a forester in the future.

An Expanding Need for SAF Leadership



Because every SAF member has a personal and professional stake in how forestry is practiced and perceived, SAF may need to provide greater leadership than at present at all points of the “credentialing hierarchy.”  The processes for maintaining an effective forestry education accreditation program, and assisting in the development of credible, consistent programs for individual credentialing of professional foresters is intertwined.



In terms of forestry education program accreditation, additional consideration is needed regarding SAF’s role in ensuring the quality and completeness of not only the “forestry core” curriculum, but of a number of distinct areas of specialization within the profession of forestry.  As in other major professions, such as medicine, law, or engineering, the forestry profession has continued to mature to the point where there are numerous areas of specialization, each with its own considerable body of literature and technology.  These areas of specialization include urban forestry, forest engineering, timber management, agro-forestry, watershed management, wildlife management, and recreation use management, among others.  While the “forestry core” may include introductory or survey courses in each of these areas, it is usually through upper-level course work in one of these “options” that the student gains sufficient competency in one of these areas of specialization.  SAF has an important role to play, distinct from that of allied professional societies for arboriculture, engineering, or wildlife, in ensuring that education in forestry specializations adequately prepares graduates for entry-level employment in these areas.



Like other professional societies, SAF as the professional society for forestry has continued to mature.  Forestry is still a relatively young profession in the United States, however, and SAF has yet to develop many of the important member services—and public interest services—that have come to characterize professional associations such as the American Medical Association or the American Bar Association.  Added impetus for a review of the role of SAF in 
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education accreditation and professional credentialing comes from the rapidly increasing public concern over forests, both for their intrinsic values and for the important environmental services of forests, such as maintaining water quality or climate remediation.  As a nonprofit organization operating in the public interest, SAF has a responsibility to facilitate the forestry profession’s capability to address public concerns regarding the management and sustainable use of forests.  This goes hand in hand with SAF’s responsibility to its members to ensure that the measures taken to address these public concerns, whether through forestry practice or public policy, reflect the full breadth and depth of current knowledge in the art and science of forestry. 

What Kind of Professional Society Does SAF Aspire To Be?



There is no single “correct” approach for a professional society to take in serving the needs of its members and the public.  But it is important that SAF make an informed choice among the various alternatives based upon society’s needs and the role that SAF seeks to play in serving those needs.  Society has determined that the quality of medical and legal advice is so important that individuals who are not sufficiently knowledgeable should not be allowed to offer 

that advice to the public.  That is, the possibility that bad advice could have unacceptable 

negative consequences for the client and for the public at large is significant, and it is thus in the public interest to ensure that only qualified professionals are permitted to offer professional advice.



Currently, only a few jurisdictions in the U.S. require individuals to be licensed to practice forestry.  Fewer still require the direct involvement of a licensed professional forester in the development of silvicultural prescriptions, forest management and stewardship plans, or other key forest resource management decisions whose influence will be felt for years to come.  How important are our forests?  How important is it for qualified forestry professionals to advise landowners, both public and private, on maintaining the health and productivity of these resources, and to help guide decisions on their management and sustainable use?  These are the kinds of questions the forestry profession in the United States, and thus SAF, must ask itself. 

From the answers to these questions will logically flow the answers to the more specific questions about the appropriate role of SAF in forestry education accreditation and professional credentialing.

A Maturing Professional Society for a Maturing Profession



It is the considered judgement of this Task Force that the conservation and sustainable use of forests has become of broad interest and concern to the American public, and that if the forestry profession through SAF does not exhibit and demonstrate at least the same level of interest and concern, then the forestry profession will continue to cede its leadership in determining what constitutes the sound management and sustainable use of forest resources.  
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The Task Force further believes that the role SAF seeks to play in ensuring that forest resource management decisions are made with the advice of qualified forestry professionals are among the clearest and most direct ways of communicating to the public that forests are important and valuable resources, and that decisions regarding their management and sustainable use should reflect current professional knowledge of the art and science of forestry.



The Task Force recognizes that meeting these objectives will require a significant expansion of the current role of SAF in education accreditation and professional certification, but that the additional investments in these programs are essential to the credibility and effectiveness of the Society of American Foresters in representing the forestry profession in the United States in the future.

Recommendation #11—As a necessary complement to both the proposed changes in the accreditation standards and the expanding scope of forestry, the Task Force recommends that SAF broaden its current efforts in professional forestry certification.  Consideration should be given to developing certification standards and programs for specialized areas of expertise such as urban forestry, forest recreation, forest engineering, agro-forestry, watershed management, timber management,  and others that reflect the breadth of forestry as a profession and which are relevant to the professional activities and needs of the membership.



The Task Force recognizes that certification has potential positive and negative ramifications for forestry professionals currently working in the field, so it urges SAF to weigh these carefully during the development of certification programs.  It also recognizes that there are significant revenue-generating and cost implications of expanding certification programs, and it urges that these be thoroughly evaluated prior to implementing any additional certification programs.
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________________________________                                    ____________________________

Jo Ellen Force                                                                             Steve K. Templin

University of Idaho                                                                    Templin Forestry, Inc.

________________________________                                    ____________________________

James R. Grace                                                                           Larry W. Tombaugh, Task Force 

Pennsylvania Bureau of Forestry                                                    Chairperson                                               

                                                                                                   North Carolina State University

_______________________________

James P. Lassoie

Cornell University
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Ex Officio Task Force Members

_____________________________                                     ____________________________
Daniel E. Keathley                                                                Emily B. Schultz

Michigan State University                                                    Mississippi State University

Representing the National Association of                            Representing the SAF Committee 

    Professional Forestry Schools and Colleges                       on Accreditation

______________________________

Michelle Mauthe Harvey

Society of American Foresters 

Task Force Liaison to SAF
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